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For  the  purposes  of  external  validation  the  Centre  for 
Secondary  and  Adult  Education  requested  Dr.  Elliot  W. 
Eisner  of  Stanford  University  and  Dr.  Ronald  N.  MacGregor 
of  the  University  of  British  Columbia  to  comment  on  the 
contents  of  the  proposed  draft  Handbook  on  Aspects  of 
Evaluation  -  Visual  Arts  OAC.  The  following  are  direct 
quotations  from  their  evaluations. 

Quotes  -  Dr.  Elliot  W.  Eisner 

1.  "Their  attention  not  only  to  the  studio  aspects  of 
art,  but  to  the  learning  of  art  history  and 
development  of  perceptual-critical  skills  is  utterly 
consistent  with  the  best  thinking  in  the  field,  in 
my  opinion." 

2.  "Since  the  Ministry  in  Ontario  has  a  generic 
responsibility  for  students  in  the  Province  as  a 
whole,  it  is  reasonable  for  it  to  seek  some  form  of 
common  assessment.  What  you  have  provided  in  this 
document  seems  to  me  to  be  intelligent  and 
sensitive . . . . " 

3.  "I  like  very  much  the  Committee's  decision  to  collect 

samples  of  portfolios  presenting  high,  medium  and 
low  levels  of  performance.  As  long  as  these  examples 
don't  become  models  that  limit  excellence  in  the 
variety  of  ways  in  which  it  can  appear,  it  ought  to 
provide  some  useful  material  to  assist  teachers  in 
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understanding  what  the  varieties  of  excellence  might 
look  like  in  student  work  in  each  of  the  areas  of 
performance . " 

4.  "The  Ministry  is  interested  in  providing  a  common 
format  for  formative  and  summative  evaluation  so 
that  there  will  be  "equity"  in  assessment  across 
the  Province." 

Quotes  -  Dr.  Ronald  N.  MacGregor: 

1.  "In  the  art  history  section,  examples  of  studio/ 
history-related  questions,  overview  questions,  and 
sight  piece  questions  are  provided.  Particularly 
helpful  is  the  sequence  of  questions  that  show  how 
a  topic's  focus  may  be  progressively  sharpened." 

2.  "the  Handbook  on  Aspects  of  Evaluation  promises  to 
be  useful  in  helping  teachers  achieve  consistency 
in  student  assessment". 

3.  "The  model  is  a  pragmatic  step  in  helping  clients 
come  to  grips  with  what  is  expected  of  them  in 
undertaking  the  Ontario  Academic  Course." 
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TEACHER  INSERVICE  PROGRAM  -  VISUAL  ARTS  OAC 


INTRODUCTION 

The  Grade  13  course  in  Visual  Arts  in  the  1960's  was  extremely 
prescriptive.  Departmental  examinations  attempted  to  measure 
both  knowledge  of  art  history  and  ability  in  the  Studio 
component.  With  the  demise  of  these  external  examinations  and 
the  introduction  of  the  Guideline,  Towards  Visual  Awareness, 
much  innovation  took  place  in  the  development  of  courses  and 
programs  throughout  the  province.  Unfortunately  many 
inconsistencies  in  both  types  of  programs  and  methods  of 
evaluating  students'  progress  evolved. 

This  booklet  is  designed  to  aid  teachers  and  students  in 
providing  a  fair  and  consistent  method  of  evaluation  for  the 
OAC. 

It  must  also  be  taken  into  consideration,  in  evaluation,  that 
the  OAC  Visual  Arts  is  designed  for  students  wanting  to  enter 
post-secondary  education. 

Purpose  of  the  Handbook 

1.  To  assist  teachers  in  adapting  their  current  evaluation 
modes  to  the  related  objectives  outlined  in  the  OAC. 

To  ensure  consistent  evaluation  of  student  progress  and 
achievement  in  both  portfolio  and  written  examination. 


2  . 


Implementation 


Boards  are  requested  to  ask  teachers  of  Visual  Arts  OAC  to: 

1.  model  OAC  portfolios  and  examinations  according  to 
suggestions  in  this  handbook 

2.  retain  samples  of  three  portfolios  and  three  examinations 
(excellent  -  good  -  poor)  during  the  1988-89  academic  yea 

3.  retain  three  marking  schemes  and  three  sets  of  responses 
to  the  examinations  from  the  1988-89  academic  year 

The  Ministry,  with  the  support  of  Boards,  will: 

-  collect  a  sample  of  portfolios  (i.e.  reproductions  of 
the  portfolio,  for  example,  slides,  photographs,  Xerox 
copies  of  the  work),  examinations,  marking  schemes  and 
responses  in  1989-90 

-  prepare  reports  for  boards  and  teachers 
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EVALUATION 

This  handbook  deals  with  both  formative  and  summative 
evaluation  in  Visual  Arts  at  the  OAC  level. 

Formative  evaluation; 

Being  both  structured  and  unstructured,  formative  evaluation 
provides  the  continuity  required  for  the  assessment  of  the  OAC 
student.  It  ensures  that  students  and  teachers  are  aware  of 
curriculum  objectives  and  the  progress  being  made  in  achieving 
each  stage.  Formative  evaluation  may  be  conducted  by 
teachers,  by  the  students  themselves  and  by  their  peers. 
Opportunities  for  formative  evaluation  are  provided  by 
teacher-student  critiques,  discussion  during  the  process, 
stages  of  research,  etc. 

All  teachers  should  refer  to  pages  31-33  of  the  Curriculum 
Guideline  -  Visual  Arts  with  respect  to  the  purpose  of 
evaluation  assessment  of  student  growth  and  progress. 

Summative  evaluation 


This  usually  occurs  at  the  end  of  the  unit  of  study,  course 
or  term.  Together  with  formative  evaluation,  summative 
evaluation  determines  student  progress  and  achievement. 
Opportunities  for  summative  evaluation  occur  through  essays, 
examinations,  accumulative  works,  the  proposal,  information 
file,  body  of  work,  etc. 


With  reference  to  page  25  of  the  Curriculum  Guideline, 


teachers  should  note  that  the  processes  of  perceiving, 
producing  and  appreciating  should  form  important  criteria 
for  the  basis  of  evaluation  in  both  formative  and  summative 


assessment 


PART  1 


STUDIO  COMPONENT 


' 
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EVALUATION  OF  STUDIO  COMPONENT 

Evaluation  of  the  Studio  component  is  done  through  the 
portfolio.  The  portfolio  may  also  be  considered  as  the  body 
of  work  and  is  considered  to  be  the  practical  examination. 

PORTFOLIO  (PRACTICAL  EXAMINATION) 

Definition : 


The  art  works  within  the  mandatory  portfolio  will  reflect 
progressive  development  of  art  works  done  throughout  the  year/ 
semester.  The  work  will  be  planned  by  the  student  and  teacher 
and  should  reflect  the  personal  development  of  the  student. 

The  work  in  the  portfolio  should  illustrate  the  student's 
ability  to  communicate  through  several  sensory  modes  (visual, 
oral,  written).  A  portfolio  should  contain  a  minimum  of  ten 
pieces  of  art  that  show  progression  in  critical  thinking  and 
technical  skill.  Balance  should  be  maintained  between 
finished  products  and  works-in-progress. 


PORTFOLIO 

CONTENTS 

PART  A. 

PROPOSAL 

PART  B. 

INFORMATION  FILE 

PART  C. 

ART  WORKS 
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PART  A  PROPOSAL 

The  process  of  developing  the  written  Proposal  is  in  itself 
formative  evaluation.  (page  52,  Curriculum  Guideline  -  Visual 
Arts )  In  order  for  the  development  of  the  Proposal  to  be 
consistent  across  the  province,  the  following  suggestions  are 
given. 

o  The  teacher  will  give  students  guidance  ins 

-  selecting  subject  matter  of  interest  to  the  student 

-  posing  artistic  problems 

-  selecting  a  discipline  from  painting,  photography,  print¬ 
making,  or  sculpture,  supported  by  drawing,  that  is  both 
appropriate  (based  on  the  student's  previous  experience 
with  the  discipline)  to  the  subject  matter  and  available 
within  the  existing  facility. 

Criteria  for  Evaluation  of  the  Proposal 

Through  the  use  of  generic  questions,  criteria  for  the 
evaluation  of  the  Proposal  may  be  developed.  For  example: 
o  defining  subject  matter:  "Has  the  student  developed 
subject  matter  which  reflects  his/her  own  interests, 
abilities  and  environment  (visible  world,  invented  world, 
fantasy,  expression  of  form,  and  personal  life 
experiences ) ? " 

o  artistic  problem:  "Has  the  student  posed  questions  related 
to  the  elements  and  principles  of  organization?" 
o  discipline:  "Has  the  student  selected  a  discipline  which 
will  allow  him/her  to  solve  the  problem  appropriately?" 
Teachers  are  encouraged  to  develop  questions  and  design  a 
checklist  based  on  the  following  model. 
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Note:  the  intent  of  this  evaluation  is  to  help  the  teacher  to 

indicate  to  the  student  his/her  own  progress. 


Evaluation  Checklist 


PART  A.  PROPOSAL 


Criteria  for  Evaluation  Scale:  Simple  to  Complex 


1 

2 

3 

4 

5 

Selection  of  Subject  Matter 

Selection  of  Artistic  Problem 

Selection  of  Discipline 

(based  on  the  student's  previous 

experience ) 

Approximately  10  hours  of  class  time  would  be  spent  on 
preparation  of  the  Proposal . 


PART  B 


INFORMATION  FILE 


The  Information  File  contains  the  necessary  research  support 
material  for  the  development  of  concrete  ideas.  It  is  a 
combination  of  both  the  conceptual  stage  (research,  both  visual 
and  written,  photographs,  notes)  and  the  constructive  stage 
(sketches,  maquettes). 

Criteria  for  Evaluation 


Through  the  use  of  generic  questions,  criteria  for  the 
evaluation  of  the  Information  File  may  be  developed.  For 
example : 

o  for  the  conceptual  stage:  "Has  the  student  sufficiently 
researched  the  environment  of  the  subject  matter  defined  in 
order  to  find  solutions  to  the  artistic  problem,  and  in  the 
process  have  new  questions  arisen?” 

o  for  the  constructive  stage:  "As  the  process  of  constructing 
takes  place,  is  a  pattern  emerging  for  the  solving  of  the 
problem? ” 

Teachers  are  encouraged  to  develop  questions  and  design  a 
checklist  based  on  the  following  model. 


Note : 


the  intent  of  this  evaluation  is  to  help  the  teacher  to 
indicate  the  progress  of  the  students. 


Evaluation  Checklist  (continued) 


PART  B.  INFORMATION  FILE 


Criteria  for  Evaluation  Scale:  Simple  to  Complex 


1 

2 

3 

4 

5 

Methodology  of  Research  Techniques 

Consolidation  of  Data 

Development  of  Student  Objectives 

based  on  course  objectives 

a) 

b)  -  to  be  completed 

c) 

Redefinition  of  the  Problem 


Teacher's  Comments 
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PART  C 


ART  WORKS 


The  Art  Works  should  be  a  minimum  of  ten  pieces  of  art  which  show 
progression  in  critical  thinking  and  technical  skills.  There 
should  be  a  balance  between  the  finished  products  and  works-in- 
progress  . 

Criteria  for  Evaluation 

Through  the  use  of  generic  questions,  criteria  for  the  evaluation 
of  the  Art  Works  may  be  developed.  For  example: 
drawing  and  painting 

"Has  the  student  explored  techniques  which  have  the  most  suitable 
effect  on  the  subject  matter?" 
drawing  and  sculpture 

"Does  the  student  demonstrate  an  ability  to  discuss,  defend  and 
analyze  his/her  own  work  and  relate  it  to  the  work  of  other 
students  and  to  artistic  tradition?" 
drawing  and  printmaking 

"Does  the  work  provide  alternate  solutions  and  originality?" 
drawing  and  photography 

"Has  the  student  explored  techniques  of  manipulation  that  have 
suitable  effects  on  the  subject  matter?" 

Teachers  are  encouraged  to  develop  questions  and  design  a 
checklist  based  on  the  following  model. 


I 


Note:  the  intent  of  this  evaluation  is  to  help  the  teacher  to 

indicate  the  progress  of  the  students. 


Evaluation  Checklist  (continued) 


PART  C.  ART  WORKS 


Criteria  for  Evaluation  Scale:  Simple  to  Complex 


1 

2 

3 

4 

5 

Communication  &  Expression 

Does  the  art  work  indicate  an 
understanding  of  the  subject  matter? 

Confidence/Se If -Esteem 

Does  the  art  work  give  evidence  of  the 
student's  ability  to  express  ideas, 
feelings,  and  perceptions  with  art 
media? 

Perceptual  Development 

Does  the  art  work  demonstrate  the 
student's  perception  of  visual  and/or 
nonvisual  qualities  as  sources  of 
expression? 

Aesthetic  Organization  &  Consistency 

Is  there  a  unified  organization  of 
line,  shape,  colour,  value  and  texture 
in  the  art  work?  Are  all  parts  of  the 
student's  visual  expression  consistent 
and  related  to  the  whole? 

Knowledge  of  the  Field  of  Art 

Does  the  student ' s  work  demonstrate  a 
method  of  working,  media  use,  a 
knowledge  of  composition  and  artistic 
expression,  in  relation  to  the  art  of 
others,  past  and  present? 

Creativity 

Is  the  student's  art  work  personal  and 
unique?  Does  the  art  work  show  an 
independent  solution  to  the  artistic 
problem? 

Ski 11 /Craftsmanship 

Does  the  student's  art  work  demonstrate 
an  understanding  of  selective  materials 
and  their  expressive  use? 

Enjoyment/Satisfaction 

Does  the  student's  art  work  demonstrate 
an  involvement  in  art  experiences  out¬ 
side  the  art  room? 

A  possible  example  of  a  completed  checklist  for  the  entire  Studio 
process,  using  Water  Polo  as  a  topic,  is  as  follows.  The  text  in 
italics  represents  a  possible  student  response. 


PRACTICAL  EXAMINATION  /  THE  PORTFOLIO 


EVALUATION  CHECKLIST  St 

T« 

C] 

Dc 

PART  A.  PROPOSAL 

Criteria  for  Evaluation  S 

:udent's  Name 

sacher's  Name 

Lass : 

ite : 

scale:  Simple  to  Complex 

1 

2 

3 

4 

5 

Selection  of  Subject  Matter: 

Water  Polo 

Selection  of  Artistic  Problem: 

1)  What  is  the  effect  of  movement  on 
shapes  and  svace?  (formal  problem) 

2)  What  is  the  nature  of  the  human 
interaction?  (content  problem) 

3)  To  what  extent  can  my  idea  be 
transformed  into  printmaking 
techniques?  (technical  problem) 

Selection  of  Discipline: 

Prin tmakina 
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PART  B.  INFORMATION  FILE 

Scale:  Simple  to  Complex 

(Research  support  for  the  art  works) 
Criteria  for  Evaluation 

1 

2 

3 

4 

5 

Methodology  of  Research  Technigues 

a)  see  a  Bevies  of  water  polo  games 

b)  look  at  BportB  magazines  in 
libraries 

a)  make  sketches ,  notes 

d)  take  photographs 

Consolidation  of  Data: 

1)  selection  process  of  important 
data 

2)  experimentation 

Development  of  Student  Objectives 

based  on  course  objectives: 

a)  explore  techniques  that  have 
the  most  suitable  expressive  effect 
on  the  principle  of  movement  when 
applied  to  the  subject  of  water  polo 
( content) 

b)  demonstrate  the  principle  of 
movement  in  a  simple  monoprint , 
silkscreen,  paper  print ,  multicolour 
stencil  (technical) 

c)  demonstrate  ability  to  discuss 
defend,  and  analyze  work  produced  in 
terms  of  the  success  of  movement 
effects  ( formal ) 

Redefinition  of  the  Problem: 

How  can  I  introduce  colour  to  have 
an  effect  on  movement? 

How  can  I  make  a  better  print? 

Teacher's  Comments 

PART  C  ART  WORKS 

Criteria  for  Evaluation  Scale:  Simple  to  Complex 

1 

2 

3 

4 

5 

Co—nnication  fc  Expression 

Is  the  essence  of  movement  as  related 
to  water  polo  evident  in  the  prints? 

Conf idence/Sel f-Es teem 

Do  the  prints  illustrate  an 
expressive  use  of  printmaking 
techniques  in  illustrating  a  sound 
understanding  of  movement  in  water 
polo? 

Perceptual  Development 

Does  the  art  work  demonstrate  the 
student's  perception  of  visual  and/ 
or  nonvisual  qualities  as  sources 
of  expression? 

Aesthetic  Organization  &  Consistency 

Does  the  composition  disclose  a 
better  understanding  of  the  unique 
qualities  of  movement  in  water  polo? 

Knowledge  of  the  Field  of  Art 

Does  the  student's  work  demonstrate  a 
method  of  working ,  media  use ,  a 
knowledge  of  composition  and  artistic 
expression,  in  relation  to  the  art  of 
others,  past  and  present? 

Creativity 

Is  the  student's  art  work  personal  and 
unique?  Does  the  art  work  show  an 
independent  solution  to  the  artistic 
problem? 

Ski 11 /Craftsmanship 

Does  the  student’s  art  work  demonstrate 
an  understanding  of  selective  materials 
and  their  expressive  use? 

Enjoyment/Satisfaction 

Does  the  student’s  art  work  demonstrate 
an  involvement  in  art  experiences  out¬ 
side  the  art  room? 
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SUMMATIVE  EVALUATION  FOR  THE  STUDIO  COMPONENT 


Arriving  at  a  Summative  Mark 

In  arriving  at  the  suminative  numerical  mark,  it  is  recommended 
that  these  marks  be  based  on  data  collected  from  the 
checklists,  (also  see  'Arriving  at  the  Student's  Final  Mark', 
p.  28)  (here) 


PORTFOLIO  (Practical  Examination) 

FORMATIVE  EVALUATION 

SUMMATIVE  EVALUATION 

A.  Propo sal /Critique 

=  20% 

B.  Information  File /Critique 

C .  Art  Works 

=  30% 

PART  II.  HISTORY  COMPONENT 
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EVALUATION  OF  THE  HISTORY  COMPONENT 

Although  summative  evaluation  of  the  History  component  consists 
of  a  written  paper,  accumulative  tests  and  a  written 
examination,  for  this  document  we  have  chosen  to  deal  with  only 
the  written  examination. 

WRITTEN  EXAMINATION 

OBJECTIVES  OF  EXAMINATION; 

Definition :  The  mandatory  written  examination  is  meant  to 

judge  the  students'  achievement  in  relation  to  the  specific 
course  objectives  as  follows: 

o  to  evaluate  knowledge  of  artistic  heritage  through  an 
historical  overview 

o  to  evaluate  abilities  in  matters  of  analysis,  interpret¬ 
ation,  comprehension  and  judgement,  as  seen  through  written 
communication 

As  a  summative  evaluation  instrument,  it  is  designed  only  to 
estimate  what  the  student  has  already  learned.  The  examination 
must  ensure  efficiency,  reliability  and  consistency  across  the 
province.  Specifically,  the  OAC  Visual  Arts  examination  can 
test  students'  perception,  reading  and  writing  by  focussing  on 
their  abilities  to: 

-  organize,  generalize,  analyze,  synthesize  and  evaluate 
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-  use  inductive  and  deductive  logical  processes  such  as: 

-  classifying 

-  comparing  and  contrasting 

-  analyzing  cause  and  effect 

-  supporting  by  example,  definition  and  reference 
to  authority 

-  demonstrate  a  clear  grasp  of  visual  arts  vocabulary, 
structure  and  prose  style 

An  examination  seeking  to  test  such  objectives  should: 

o  draw  in  part  on  material  the  student  has  studied  in  the 
course,  while  allowing  him  or  her  to  draw  freely  on  any 
prior  thinking  and  experience  which  might  serve  to  support 
thoughtful  responses. 

o  allow  adequate  time  for  the  given  tasks. 


18 


APPEARANCE  AND  ORGANIZATION  OF  A  VISUAL  ARTS  EXAMINATION 

The  OAC  Visual  Arts  written  examination  stresses  the 
application  of  skills  and  knowledge  required  in  producing  and 
analyzing  art  works. 

A  choice  of  questions  may  be  offered  as  long  as  all  questions 
derive  from  the  OAC  objectives.  However,  too  many  choices  may 
force  students  to  use  up  too  much  time  in  selection.  In 
addition,  the  examination  should  give  marks  proportional  to  the 
value  of  the  question. 

The  examination  should  clearly  specify  how  the  marks  are  to  be 
awarded  so  that  students  can  define  their  tasks  and  organize 
their  time  and  know  the  standards  by  which  their  work  is  being 
judged.  (a  sample  follows) 

It  is  recommended  that  an  examination  be  written  in  two  hours. 
Students  should  be  permitted  to  use  English/French  dictionaries 
during  the  examination. 

Suggested  Format  for  Written  Examination 


Given  that  we  have  recommended  a  two-hour  time  period,  it  is 
appropriate  to  allocate  a  distribution  of  questions  reflecting 
the  course  objectives. 


A  sample  examination  may  be  divided  into  three  sections: 
o  Studio/History  Related 
o  Historical  Overview 
o  Sight  Piece 

In  order  to  clarify  further  the  three  sections  of  the 
examination,  the  following  rationales  are  provided  for  each. 

PART  I  -  STUDIO/HISTORY 

Since  the  Visual  Arts  OAC  emphasizes  the  integration  of  the 
History  and  Studio  components,  and  since  there  are  four 
disciplines  (painting,  sculpture,  printmaking,  photography  - 
supported  by  drawing),  it  is  necessary  to  formulate  questions 
which  represent  the  discipline  choice  and  direction  of 
research,  for  the  number  of  discipline  groups  operating  within 
your  class. 

PART  II  -  HISTORICAL  OVERVIEW 


Since  the  OAC  emphasizes  the  chronological  overview  as  a  major 
course  objective,  it  is  necessary  that  a  section  of  the 
examination  be  developed  with  this  in  mind. 


PART  III  -  SIGHT  PIECE 


A  major  focus  of  the  course  is  to  apply  previously  acquired 
knowledge  in  Visual  Arts  to  an  unfamiliar  context.  The  Sight 
Piece  has  been  included  for  this  purpose. 
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For  examination  purposes  the  teacher  should  select  an  art  work, 
local  or  otherwise,  which  has  not  been  listed  in  the  "Key 
Monument  List"  and  formulate  appropriate  questions  that  allow 
students  to  apply  their  knowledge  and  skills  in  a  context 
different  from  those  presented  in  class. 

To  assist  in  this  process  a  reproduction  (slides,  prints,  etc.) 
of  the  work  in  question  should  be  provided  for  the  student. 


Summary 


The  three  foregoing  rationales  illustrate  the  cohesive  nature 
of  the  OAC  Visual  Arts. 

In  developing  questions  for  each  part,  the  teacher  must 
consider  the  approaches  used  for  the  presentation  of  the 
chronology  of  art  history.  Those  strategies  that  have  been 
indicated  in  the  Guideline  are: 

-  the  thematic  approach 

-  the  biographical  approach 

-  the  monographical  approach 

-  the  interdisciplinary  approach 

-  the  independent  approach 

-  the  experiential  approach 

(see  pages  103-104,  Curriculum  Guideline  -  Visual  Arts) 

DESIGNING  QUESTIONS  FOR  THE  WRITTEN  EXAMINATION 


Suitable  questions  are  based  on  the  OAC  objectives,  and  are 
clear  in  their  wording  and  appropriate  in  their  level  of 
specificity.  Teachers  within  a  board  or  school  should  work 
together  wherever  possible,  to  design  questions.  In  order  to 
check  on  clarity  and  appropriateness  of  time  allowed,  teacher 
should  themselves  complete  a  sample  examination  in  the  style 
required  of  the  students  by  them. 


Deriving  the  Questions  from  the  Objectives 


At  the  OAC  level  in  Visual  Arts,  some  questions  may  require  the 
students  to  analyze,  synthesize  and  evaluate  in  their  writing, 
rather  than  merely  to  recall,  illustrate  and  explain.  Such 
verbs  as  the  following,  found  in  various  educational 
taxonomies,  direct  students  to  use  these  critical  thinking 
skills . 

agree  or  disagree,  analyze,  argue,  assess,  compare/ 
contrast,  conclude,  consider  the  effects,  criticize, 
debate,  defend,  distinguish,  examine  the  implications, 
explore,  evaluate,  generalize,  interpret,  justify, 
judge,  paraphrase,  predict,  prove,  summarize, 
synthesize,  recommend,  suggest,  propose. 

Students  should  be  required  to  apply  their  knowledge  and  skills 
in  a  context  different  from  that  presented  in  class. 

Misinterpreted  Words:  Wording  Questions  Clearly 

A  question  must  be  clear  in  its  wording  and  syntax  so  that 
students  know  precisely  what  is  expected  of  them.  Teachers 
should  be  aware  that  many  common  phrases  and  words  can  be 
misinterpreted* *  -  words  such  as: 

discuss,  outline,  indicate,  comment  on,  trace  the 
development  of 

*based  on  the  1986  investigation  "Needs  Assessment  Report  on 
the  Evaluation  Component  of  Grade  13/OAC  Visual  Arts  Courses", 
prepared  by  Marguerite  Larmand 


23 


Consider  the  following  question: 

Discuss  the  importance  of  the  art  of  Rodin  as  a 
forerunner  of  modern  sculpture 

Although  this  question  attempts  to  have  the  student  link  the 
past  with  the  present,  it  does  not  specify  what  approach  the 
student  should  take  to  make  this  link.  An  example  of  clearer 
wording  would  be: 

Rodin's  work  is  an  example  of  modern  figurative 
sculpture . 

A)  With  specific  reference  to  Rodin,  define  the  term 
'modern  figurative  sculpture' 

B)  Referring  to  three  sculptures  by  Rodin,  describe 
the  qualities  that  support  your  definition  of 
modern  figurative  sculpture. 

Specificity  of  Questions 

Since  students  will  be  working  under  a  time  constraint,  the 
essay  questions  should  be  written  as  concisely  as  possible,  so 
that  students  can  retain  the  essential  points.  Teachers  should 
encourage  students  to  select,  organize  and  integrate  ideas  as 
accurately  as  possible. 

The  following  questions  illustrate  extremes  of  specificity. 

Question  1  (very  vague) 

Compare  two  twentieth-century  architectural  monuments  which 
were  studied  this  semester/year. 

i 

I 
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Question  2  (more  specific,  but  still  vague) 

Compare  the  Kauffman  House  and  Habitat  with  respect  to  life¬ 
styles  and  living. 

Question  3  (a  suitable  question) 

Using  the  Kauffman  House  and  Habitat,  analyze  the  meaning  and 
importance  of  functionalism  as  a  guiding  idea  in  the 
development  of  twentieth-century  architecture. 

Questions  1  and  2  are  unsatisfactory  because  they  invite  such  a 
variety  of  responses  that  cannot  be  compared  and  are  too  wide 
in  scope.  Question  3  as  a  revision  of  Questions  1  and  2  offers 
an  appropriate  level  of  specificity  without  pre-planning  the 
students'  responses. 


APPORTIONING  MARKS  AND  TIME  FOR  THE  WRITTEN  EXAMINATION 


(a  highly  recommended  format) 


Part  I  Studio/History  Related 

Mark 

20% 

Time 

25  minutes 

Part  II  Historical  Overview 

40% 

45  minutes 

Part  III  Sight  Piece 

40% 

45  minutes 

( 5  m i nutes  for 
proofread i ng 
and  review) 

TOTAL:  100%  120  minutes 


Summative  Evaluation  of  the  History  Component 
as  recommended  in  the  Guideline 

Written  Paper  10% 

Accumulative  Tests  20%  =  50% 

Written  Examination  20% 


In  arriving  at  the  summative  numerical  mark,  it  is  recommended 
that  this  mark  be  based  on  data  collected  from  "continuous 
evaluation  which  at  the  discretion  of  the  instructor  may 
involve  the  student  in  slide  tests,  gallery  reviews  and  reports 
on  readings."  (p.  56,  Curriculum  Guideline  -  Visual  Arts,  1986) 
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SAMPLE  WRITTEN  EXAMINATION 

PART  I  -  STUDIO/HISTORY  RELATED 
PART  II  -  HISTORICAL  OVERVIEW 
PART  III  -  SIGHT  PIECE 


25 

minutes 

(20 

marks ) 


PART  I  -  Studio/History  Related  Question 
Using  'unity'  as  a  principle  of  composition,  select 
three  artists'  work  you  have  studied  this  year/ 
semester.  Analyze  how  the  elements  of  design  have  been 
organized  to  create  unity  in  these  works.  Explain  the 
principles  of  unity  as  related  to  your  own  work. 


45 

minutes 

(40 

marks ) 


PART  II  -  Historical  Overview  Question 
Choose  four  of  the  following  movements: 

Neo-classicism 

Romanticism 

Realism 

Cubism 

Fauvism 

Impressionism 

A)  Define  each  of  the  four  movements  selected,  making 
reference  to: 

i)  two  artists  from  each  movement 
ii)  one  work  by  each  artist 


B) 


List  the  four  chosen  movements  in  chronological  order 
and,  based  upon  your  understanding  of  each,  assess  the 
effect  of  each  on  the  movement  to  follow. 
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45 

minutes 

(20 

marks ) 


PART  III  -  Sight  Piece  Question 

Reproductions  of  the  works  in  question  should  be 
provided. 

1 .  Ted  Bieler,  Sculptural  Wall,  Hamilton  Medical  Centre/ 
Hamilton,  Ontario 

Ted  Bieler' s  relief  wall  is  well  integrated  into  the 
architectural  style  of  the  building. 

o  Define  the  style  of  architecture  of  the  building.  Do 
you  feel  the  sculptural  wall  supports  your 
interpretation? 

o  What  aspects  of  the  sculptural  wall  complement  the 
visual  structure  of  the  building? 
o  Does  the  art  piece  improve  the  interior  of  the 


building  and  why? 


ARRIVING  AT  THE  STUDENT'S  FINAL  MARK 


This  will  contain  the  summative  mark  from  the  Studio  component 
and  the  History  component  as  outlined  below. 


PART  I  STUDIO 

Portfolio/Practical  Examination 

(Formative  evaluation)  (Summative) 

Proposal /critique 

Information  file/critique  20% 

Art  Works  30%  =  50% 


PART  II  -  HISTORY 

Summative  Evaluation 

Written  paper 

10% 

Accumulative  tests 

20% 

=  50% 

Written  Examination 

20% 

STUDIO  +  HISTORY 
(PART  I  +  PART  II) 
=  100% 


A  possible  way  of  translating  the  checklist  scale  to  numerical 
marks  is  illustrated  by  the  following  chart,  which  has  been  taken 
from  OSIS,  Section  4.14. 


Mark 

Conversion  Chart 

Scale 

Grade 

Mark 

5 

A 

80-100 

4 

B 

70-79.9 

3 

C 

60-69.9 

2 

D 

50-59.9 

1 

E 

less  than  50 
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APPENDIX 

Highlights  from  Provincial  Questionnaire 

The  Questionnaire  as  Data 

The  questionnaire  was  designed  to  obtain  information  about 
present  evaluation  modes.  Each  question  was  analyzed  for  its 
contribution  to  the  overall  purpose  of  the  study  before  being 
used  in  the  questionnaire. 

For  the  Studio  Component,  the  questionnaire  addressed 
portfolios,  individual  works,  what  is  evaluated  and  how  it  is 
evaluated.  For  the  History  Component,  the  questionnaire 
addressed  written  assignments,  what  is  evaluated,  how  it  is 
evaluated,  examinations  and  so  on. 

Two  final  questions  invited  teachers  to  identify  inservice 
requirements  and  to  express  individual  concerns  about  the 
evaluation  component  for  the  OAC . 

Summary  of  the  Questionnaire  from  100  Ontario  Schools 

Program  Format 

92%  had  both  Studio  and  History  components  in  the  course 

12%  had  a  separation  of  50%  Studio/50%  History 

17%  had  a  separation  of  60%  Studio/40%  History 

42%  had  a  separation  of  75%  Studio/25%  History 

19%  had  over  75%  Studio 

10%  had  a  combination  with  no  separation 
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Evaluation  Strategies 

51%  assign  marks  for  individual  art  products 
4%  assign  letter  grades 

31%  use  a  combination  of  marks,  letter  grades  and  comparative 
terminology 

6%  did  not  mark  individual  products  but  units  of  work,  themes 
and  series 

93%  explained  their  evaluation  schemes  to  students 

Evaluation  of  the  Product 

56%  agreed  to  using: 
compos i t ion , 
expressive  content,  and 
technical  mastery  inclusively 

11%  favoured  composition 

16%  favoured  expression 

20%  favoured  media  and  technique 
7%  equalized  all  three  areas  and  added  an  additional  one, 
such  as  idea,  concept  or  imagination 

25%  marked  according  to  the  emphasis  of  the  assignment 

Examinations 

74%  scheduled  written  examinations 

31%  scheduled  one  per  semester,  end  of  term 
27%  scheduled  two,  mid  term,  end  of  term 
9%  three  per  year 

1%  four  per  year 

1%  used  recommending  privilege 
5%  did  not  state 
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70%  show  a  breakdown  of  marks  on  the  examination 

49%  favoured  questions  relating  to  the  History  component 
7%  favoured  the  Studio  component 
13%  equalized  the  two 
5%  did  not  state 

Port f ol ios 

69%  used  the  portfolio  as  course  requirement 

40%  marked  portfolio  as  an  accumulated  average  of 
individual  works 

27%  included  the  portfolio  as  part  of  the  marking  scheme 

31%  asked  for  a  prescribed  number  of  works  to  be  included 


For  the 
ordered 

1. 
2  . 
3. 

4  . 
5. 

6  . 
7. 


importance  placed  on  the  portfolio,  teachers  rank 
the  following  qualities: 

Originality  ranked  highest 

Works  showing  a  variety  of  media 

Emphasis  on  drawing 

Works  completed 

Number  of  works  in  one  media 

Works  placed  in  order  of  progress 

Works  matted  or  mounted. 


Program  Tasks:  Studio 

78%  of  the  teachers  had  a  combination  of  student-selected  and 
teacher-prescribed  subject  matter  of  the  course  but  the 
ratio  varied  for  the  two. 

39%  permitted  over  75%  student-selected 


27%  between  50  and  75% 


11%  less  than  50% 

For  Studio  work,  teachers  used  a  combination  of  approaches  to 
ass  ig rfrnents : 

53%  favoured  assignments  developed  by  the  student 
43%  favoured  assignments  developed  by  the  teacher 
4%  favoured  a  student  choice  from  prescribed  assignments 

58%  placed  an  importance  on  the  order  of  difficulty  of  the 
sequential  development  of  assignments 

81%  designated  predetermined  dates  for  completion  of  Studio 
assignments,  all  with  mark  penalties  for  due-date 
violation. 

68%  had  the  students  develop  sketch  books 

47%  allotted  marks  for  the  sketch  book.  Marks  ranged  from  2% 
to  20%  of  the  total  Studio  mark. 

88%  used  individual  critiques 

69%  used  group  critiques 

51%  indicated  that  the  critique  was  the  most  effective  form  o 


evaluation 
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10%  used  written  analysis  of  each  work  and  smaller  percentages 
used  forms  such  as  teacher  marking,  student  observation, 
checklist  of  objectives,  student  progress  reports  and 
anecdotal  reports. 

35%  are  presently  allotting  marks  for  the  student  critique  as 
part  of  the  final  mark. 

7%  allow  20% 

9%  allow  10-19% 

19%  allow  less  than  10% 

Program  Tasks:  History 

When  teachers  rank  ordered  the  preferred  type  of  written 
assignments , 

1 .  Essays  ranked  highest 

2.  Short  analytic  papers 

3.  Comparative  analysis 

4 .  Rev iews 

3.  Seminars  with  follow-up  papers 

47%  planned  assignments  which  allowed  for  a  growth  scheme. 

56%  had  notebooks  for  the  History  component  but  only 
30%  narked  these  as  a  percent  of  the  final  mark 
6%  allotted  20% 

14%  allotted  10-19% 

10%  allotted  less  than  10% 


60%  marked  individual  assignments  and  presumably  saw  notebook 
marking  as  a  redundancy. 

Teachers  listed  their  most  effective  form  of  evaluation  for  th 
History  component  as  follows: 

33%  essays  and  research  papers 
31%  examinations  and  tests 
12%  review  papers 
9%  seminars  and  oral  presentation 
7%  analysis  and  comprehension  papers 
8%  other  forms  such  as  the  illustrated  essay 


PROPOSAL  FOR  IMPLEMENTATION  OF  VISUAL  ARTS  OAC  INSERVICE  PROGRAM 


After  ten  days  of  deliberation,  the  Writing  Team  felt  that  to 
ensure  consistency  of  evaluation  within  the  OAC  across  the 
province,  the  following  strategies  should  be  employed.  This 
plan  would  also  meet  the  varied  needs  of  teachers  in  different 
localities . 

o  Select  nine  OAC  teachers,  through  education  officers:  four 
from  Central  Ontario  Region,  and  one  from  each  of  Western, 
Northwestern,  Midnorthern,  Northeastern  and  Eastern  Ontario 
Regions . 

o  Provide  intensive  two-day  inservice  for  these  selected 
teachers  and  education  officers  from  the  regional  offices 
(both  English  and  French),  to  familiarize  them  with  the  new 
Guideline  and  the  Evaluation  Handbook.  The  session  would  be 
conducted  by  John  Samuel  (Project  Manager)  and  one  or  more  of 
the  Writing  Team  members. 

o  Organize  a  series  of  presentations  for  groups  of  boards 
throughout  the  province,  by  an  education  officer  from  the 
regional  office  and  an  appropriate  teacher  from  these  nine 
teachers.  These  presentations  should  take  place  between 
February  and  May  1987.  To  ensure  consistency,  this  program 
would  be  monitored  by  John  Samuel  and  Lloyd  Thompson 
(Education  Officer,  Program  Implementation  and  Review  Branch). 

o  After  these  workshops  have  been  presented,  the  presenters 

will  return  to  Toronto  for  one  day  to  share  their  experiences 
and  make  any  necessary  modifications. 


Advantages  of  this  Plan 


o  Teacher-to-teacher  colleague  interaction  will  add  credibility 
to  this  presentation  format. 

o  This  strategy  provides  a  healthy  network  of  resource  teachers 
throughout  the  province  for  future  inservice. 

o  Regional  teachers  are  aware  of  the  particular  needs  of  their 
localities . 

o  Boards'  shared  responsibility  will  make  the  implementation 
more  democratic  and  more  financially  feasible. 

o  From  the  point  of  view  of  the  Ministry  representative,  these 
new  teacher-representatives  will  become  a  network  of  useful 
contacts  for  continued  inservice. 

o  Teachers  of  different  localities  will  be  sympathetic  to  the 
needs  of  their  students. 

CONCLUSION 

In  conclusion,  the  Writing  Team  believes  this  strategy  to  be  the 

most  effective  for  promoting  consistency  in  evaluation. 


Min  Gu  Ontario.  Ministry  of 
707.  Education. 

0713  Teacher  inservice  program 
059vi  -  visual  arts  OAC 


OAC 


